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Abstract
Success in higher education is most commonly indexed in Ethiopia with academic success despite the fact that 

the major factor undergirding this success appears to be non-academic in nature. The main intent of this study was 
to examine one of these academic profiles of university students (i.e., psychological wellbeing) and the extent to 
which it was affected by perceived (university, peer group and instructors) support services. Data were collected 
from a sample of 384 students (217 males and 167 females) drawn from three universities (Bahir Dar, Wollo, and 
Debre Tabor) in the Amhara Regional State. Structured questionnaire composed of various components originally 
developed by experts in the field was used for the present study; in fact after validating the sub scales. Findings 
indicated that psychological wellbeing general score, ‘environmental mastery’, ‘purpose in life’, and ‘self-acceptance’ 
were lower compared to autonomy, personal growth, and relationship with others. Female students and those from 
lower family income group were more vulnerable than their counterparts unlike grade level in which, contrary to 
previous research, little differences were noted in psychological well-being among students of different university 
grade levels. It was also found that university support, teacher support, and peer support were perceived to be 
lower. Yet, peer support and teacher support were found to be significant predictors of psychological well-being 
compared to university support that proved to be less useful. The results were discussed and recommendations 
were forwarded to fill in the gaps noted.
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Introduction
College adjustment has been a point of concern among many 

students. Although college transitions can be difficult for many students, 
students do clearly vary greatly in their ability to cope with and adjust to 
challenges, and some students face far more challenges than others. For 
example, evidences suggest that meaning in one’s life and deciding on 
a future career often have greater difficulty adjusting for students from 
lower socioeconomic backgrounds [1]. Those who adapt effectively to 
their new social and academic environment are much more likely to 
persist in college and ultimately earn a degree [2]. 

A potentially important resource for successfully accomplishing 
this life transition is positive psychological functioning, known as 
‘psychological well-being’. Psychological well-being is life imbued, on 
the one hand, with overall satisfaction, happiness and healthy state of 
mind [3] or life lived in a fully and deeply satisfying manner [4] and 
significantly devoid, on the other hand, of ailments, infirmities or 
illnesses [5]. Hence, people are inherently motivated towards and deploy 
resources for maintaining and displaying psychological well-being [6] 
that basically comprises self-acceptance, autonomy, environmental 
mastery, purpose in life, positive relations with others, and personal 
growth. The skills and perceptions that comprise psychological well-
being are crucial for successfully engaging in meaningful relationships, 
navigating one’s (physical, social, and acdemic) environment, and 
realizing one’s fullest potential throughout the lifespan. In other words, 
psychological well-being is important not only for students making the 
transition to college, but also to those already in and also outside college 
environments. 

A great deal of psychological research has explored the negative 
and positive sources of psychological well-being. These sources include 
one‘s overall wealth, health, income, and social support. More recently, 

researchers have rather come more interested in exploring such 
contextual factors of psychological wellness as institutional support, 
teacher support and peer support [7-9]. Findings indicate that these 
contextual factors are the building blocks of psychological wellness [7-
9] or are variables that make up healthy habits and protect students from 
harm [10]. One study of a college student population demonstrated
that lack of teacher and college support can have disastrous effects on
students, families, and entire schools; thus negatively impacting on
students’ psychological well-being [10,11].

Universities (colleges) are important contexts of development 
because adolescents and youths spend much of their time at school in 
the companionship of teachers’ [12]. These institutions can promote 
psychological wellbeing to the extent that they retain a healthy 
academic environment. Within a healthy environment, college 
classroom can become resilient communities that provide essential 
support and guidance so that vulnerable students can learn and succeed 
[13]. Wellness and school success are most likely when students 
learn in a safe, caring, and supportive environment [14]. The schools 
(colleges) that contribute to psychological wellness basically retain the 
characteristic feature of being perceived as relevant in terms of course 
programming, empowering to exercise control over what happens to 
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them at school, fair, firm, clear, and consistent in terms of disciplining 
policies and their enforcement, rational in the reward system, strong 
and effective school governance, administration and leadership, and 
ensuring a sense of belongingness and connectedness [15-17]. 

Oberle et al. [18] also found significant variability in life satisfaction 
due to the school contexts to which students belonged. The nature of 
school context as well as the relationships with teachers and students 
in school has been identified as critical factors in students’ current and 
future well-being. School can be described as a work place of students, 
teachers and staff working in the school and strengthen social and 
cultural capita, especially among at-risk students [19]. According to 
Ahonen and Rijala [20] the students’ plan for further education were 
closely related to the linking for school, which is known to be an 
indicator of subjective well-being. 

One study displaying the person-environment interaction 
demonstrated that neither students’ values nor the department they 
studied in directly affected their psychological wellness [21]. The 
interaction between the two, however, had a significant effect on 
psychological well-being. Positive teacher-student relationship have 
been defined as the degree to which students’ feel respected, supported 
and valued by their teachers. Similarly, the student –teacher relationship 
is a critical aspect of the school environment, with studies demonstrating 
that student perception of positive relations with teachers and other 
school staff contribute to improved social and emotional functioning 
over time. Moreover, supportive student –teacher relationships are 
linked to beneficial social-emotional out comes, such as positive 
peer relations as well as decreases in suicidal ideations, externalizing 
behaviors, emotional distress, violence, substance abuse, and sexual 
activity [13]. Furthermore, supportive student-teacher relationships 
mitigate such negative academic outcomes as risk for school failure [13], 
school activity involvement improves well-being, GAP, environmental 
mastery and personal growth, and lowers school absenteeism, potential 
risks of delinquent behavior [22].

Peer group support is even a more promising social context and 
source of development, learning and psychological well-being [23] 
because individuals spend more time in peer groups [24]. Of course, 
peer support is one of the most important assets for students’ well-being 
[14], promotes individual well-being and academic success [23], buffers 
against maladjustment, help adolescents build social skills and learn 
that others think and feel differently from the way they do [25], provide 
young people with approval and support in daily life, experiences of 
sharing and cooperating, standards for social comparison, opportunities 
to try out adult roles, leisure time reaction, and forums for personal 
and intimate disclosure of experiences, thoughts, and ideas; essential 
for the evolution of the cognitive-emotional development and good 
adjustment [25], contributed significantly to good psychological 
wellness [26], enhance happiness, coping with the stressors they are 
exposed to, counter act loneliness and isolation [27]. In contrast, 
negative experiences with others such as having conflict in relationships 
with friends are associated with a decrease in psychological well-being 
[28]. Similarly, peer rejection, loneliness, low self-worth and depression 
are frequently reported by children and adolescents who lack friends 
completely [23] and adolescents and youth could experience marked 
level of stress as a result of not having friends [27]. Peer support is so 
valued in Ethiopian higher education institutions that universities have 
adopted it as one pedagogical strategy in the PG and UG curricula, 
and instituted a form of cooperative learning called ‘1 to 5 students’ 
team up approach’ as an official student-support study approach to be 
monitored by the departments. Some universities have gone extra mile 
preparing a guideline as to how to implement it [29]. 

This being the case, several researchers haven’t, nevertheless, devoted 
as much research and attention to the problems of college students as 
they have to those of high schools’ students [30]. In fact, recent research 
on youth in North America and Europe has shown the relationship 
among socio-demographic variables on psychological wellbeing of 
university and high school students. However, little attention is given 
in research about the contribution of school support, teacher support 
and peer (friend) support to the lives of college students in particular. 

In Ethiopia, research on university students was mainly limited 
to examining the problems of youth [31,32]. Cases in point are stress 
and academic performance [33], adjustment Problems [34,35] and 
associated factors, mental distress of undergraduate [36] medical 
Students [35,37], substance use and risky sexual behavior [38], ‘chat’ 
chewing habit and its interdependence with alcohol drinking [39], and 
commercial sex work of female students [40]. None of the previous 
studies in Ethiopia had attempted to examine the role of instructors’ 
support, university support and peer group support in promoting 
psychological wellbeing of college students. In an attempt to fill in this 
gap, this research is intended to examine psychological wellbeing as 
a function of instructors’ support, university support and peer group 
support in the Amhara Regional Universities the following questions 
as a guide:

• What is/are the level of psychological wellbeing (total and 
components) of the students in Amhara regional universities?

• Is there a statistically significant difference between groups 
of students (male-female, parental income level, grade level) in 
psychological wellbeing?

• What is the perceived level of university support, instructors’ 
support and peers’ support?

• What is/are the independent contribution of university support, 
instructors’ support and peer’s (friend’s) support in predicting 
psychological wellbeing (total and components)?

Methods
Research design

Explanatory, cross-sectional, quantitative design was used to collect, 
analyze, and interpret data. The rationale behind using this design is 
basically that the major purpose is to examine patterns of psychological 
well-being among young people operating under stressful conditions, 
and determine the extent to which university support, instructor 
support as well as the widely acclaimed peer support would buffer 
vulnerability to illness.

Participants
The study is conducted in universities found in the Amhara National 

Regional State. There are seven universities in this region. From 
these universities, Bahir Dar University, Wollo University, and Debre 
Tabor University were taken as a sample. Stratified random sampling 
was used to select both the three universities as well as participants. 
Initially, the seven universities were stratified by year of establishment 
or conveniently called “generation”. In terms of year of establishment, 
universities in Ethiopia so far are known to belong to three generations 
(first, second, and third). Accordingly, while Bahir Dar University 
was randomly selected from first generation, Wollo University was 
selected from the Second generation and Debre Tabor from the new 
(third) generation universities. The population of the study consisted 
of the regular students in these three universities that constituted a 
total of 21,304 (Table 1) students based on information obtained from 
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Registrars’ offices in the respective universities. After selecting the 
universities, the next step was to fix on the sample size to be employed 
as data sources. Hence, applying Naing et al. [41] formula, a sample size 
of 384 (males=217, females=167) participants were selected following 
the stratified variant of probability sampling techniques. The procedure 
was such that the universities were stratified by grade level and then 
further by gender. A random sample was then selected from all those 
strata created at last based on the technique of proportional allocation.

Instruments

The data collection tool used for this study is a questionnaire 
comprised of five sets of categories: demographic characteristics, 
psychological well-being measures, university support scale, 
instructors/teacher support scale, and friend (peer) support scale.

Psychological well-being measures: The psychological well-being 
scale, originally designed by Ryff [5], was adopted and utilized to 
measure college students’ wellbeing. The scale is a self-report instrument 
that measures autonomy (self-determination, independence, and the 
regulation of behavior from within), environmental mastery (ability to 
choose or create environments suitable to one’s strengths so defined as 
a characteristic of mental health), personal growth (desire for continual 
development of one’s potential, to grow and expand as a person), 
positive relations with others (sense of warm, trusting, loving, and 
interpersonal relationships), purpose in life (a sense of directedness, and 
intentionality) and self-acceptance (defined as characteristic of Maslow 
self-actualization, Rogers’ optimal functioning, Allport’s maturity 
and life span theories acceptance of one’s past life). The psychological 
well-being is then composed of six sub scales each composed of 9 
items; hence a total of 54 items. Respondents are expected to self-rate 
against each item on six scale points that range from a minimum of 
1 to a maximum of 6; ‘1’ indicating lower and ‘6’ indicating higher 
psychological well-being. Based on the scoring norms of the subscales, 
the cuts off scores classify participants in to three status groups: low 
(9-26 score), moderate (27-35 score) and high (36-54) and, hence, 
summing up the six sub scales the cut of score for the total scale is low 
(54-156), moderate (157-210), and high (211-324) [5].

Ryff [5] scale of Psychological well-being is a valid and reliable 
measure of psychological well-being. It can aid colleges and universities 
in understanding the degree to which their students are self-accepting, 
are pursuing meaningful goals with a sense of purpose in life, have 
established quality ties with others, are autonomous in thought and 
action, have the ability to manage complex environments to suit 
personal needs and values, and continue to grow and develop. The 
test retest reliability of the sub scales range from 0.81 to 0.85 and the 
internal consistency ranged from 0.87 to 0.90 (Table 2).

University inventory scale: This sub scale was designed to 
measure students’ perceptions of whether their college is enabling 
their psychological well-being using seven items. Originally developed 
by Peterson [42], the scale consisted of eight items that describe 
characteristics that enhance students’ psychological well-being. A four 

Universities Population Sample
Male Female Total Male Female Total

Bahir Dar 10521 4645 15166 108 85 193
Wollo 2685 1909 4594 79 55 134

Debre Tabor 1053 491 1544 30 27 57

Total

Population 14259 7045 21304

Sample 217 167 384

Table 1: Population and sample of the research participants.

Sub-Scales Number 
of items

Previous 
study Pilot study present 

(main) study 

Autonomy 9 0.86 0.72 0.75
Self-acceptance 9 0.93 0.73 0.81

Positive Relations with 
others 9 0.91 0.79 0.82

Environmental Mastery 9 0.90 0.70 0.87
Purpose in Life 9 0.90 0.80 0.84

Personal Growth 9 0.87 0.84 0.90
Psychological well-

being total 54 0.93 0.87 0.96

University Support 8 0.76 0.71 0.79
Instructors’ support 7 0.78 0.74 0.80
Peer group support 10 0.77 0.79 0.87

Table 2: Cronbach’s alpha coefficients of the well-being, Instructor support and 
peer support scales in the original (N=2456), the pilot study (N=40) and the present 
final sample (N=384).

point Likert-type was used with scale points ranging from 1 to 4 (not 
at all true=1 point, a little true=2 points, pretty much true=3 points 
and very much true=4). The total score was used to indicate the level 
of positive perceptions of college support. The Cronbach alpha for 
reliability of the instrument in current study was 0.78.

Instructor inventory scale: Originally developed by Peterson [42], 
this Likert-type scale consisted of seven items to be rated on a five 
point options ranging from 1 (strongly disagree) to 5 (strongly agree). 
It was designed to measure students’ perceptions of whether their 
instructors are enabling their psychological well-being. Higher scores 
reflect a more positive perception that the instructors are enabling their 
psychological well-being. The total score was used to indicate levels 
of positive perceptions of instructors’ support. The Cronbach alpha 
reliability of the instrument in current study was 0.78.

Peer support scale: Peer group support scale is a sub scale of the 
social support measure for children and adolescent as well as youth 
[43]. This sub scale contains ten (10) items which require participants 
to rate on a five point scale (1 or never to 5 or always) the extent to 
which the support received from peers was important, enabling, and 
relevant.

Procedures

As already indicated, the scales of measurement were all adapted 
from previous versions. A lengthy procedure of adaptation was 
followed to ensure the validity and reliability of these scales. Firstly, 
attempts were made to check the (face and content) validity and 
cultural sensitivity (content and language appropriateness) of the sub 
scales by the researchers themselves. Having cleared this concern, the 
second step was then (backward and forward) language translation. 
Initially, the scales were in English language and then they were 
translated into Amharic by a language expert having long years of 
experience in translation. Another language instructor translated the 
English version into Amharic and one PhD psychology instructor 
and the first Language instructor translated it back from Amharic to 
English language. Some differences that appeared in the forward and 
backward translations were corrected by the translators jointly with 
the researchers. The final Amharic version of the scales was given for 
one Amharic senior instructor to evaluate the contextual meaning of 
the wordings used in relation with the study context. Following the 
translation, the Amharic version was tried out with a sample of 40 
participants to check the clarity of items, appropriateness of the number 
of scale points, procedure of administration, and reliability of the scales. 
The feedback from the field was incorporated, reliability indices were 
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established and final versions were prepared. Reliability indices of the 
original, pilot-tested, and final versions of the sub scales are presented 
in Table 2. According to Bryma and Bell [44], the Cronbach’s Alpha 
result of 0.7 and above implies acceptable level of internal reliability. 
Therefore, the pilot test results in the above indicate that all scales are 
acceptable to conduct research in our locality.

Results
Demographic characteristics of respondents

Table 3 shows the sex composition, age structure, year in college and 
monthly income of students’ families in the study. As it can be noted in 
Table 3, while the mean age of participants is 22.43 years and the mean 
monthly income of parents is Birr 1780.36. Of course, it can also be seen 
in this table that all the university grade levels were represented more 
or less proportionally.

Psychological well-being of university students
In an attempt to see the status of psychological well-being students, 

total scores of participants were categorized into the three levels based 
on the norm of scaling the scores indicated in the instrument. This 
norming of scores is employed to determine the status of psychological 
well-being. As shown in Table 4, almost 98.4 percent of the respondents 
scored moderate and high on autonomy dimension. In a comparable 
manner, about 91.9% of the participants had moderate and above score 
in positive relation with others. The majority 254(66.1%) of participants 
still scored moderate and above on personal growth. On the contrary, 
nearly half of the participants seem to have low environmental mastery 
(or ability to choose or create environments suitable to his or her 
strengths and the ability to control complex environments), purpose 
in life (vision or clear comprehension of life’s purpose, a sense of 
directedness, and were not being productive and creative or were with 
poor psychological wellness), and self-acceptance. Along with this 
divided distribution, it was found that nearly comparable proportion 
of participants are with low and moderate to above total psychological 
well-being score.

Level of perceived support

University students’ perceived level of support from each part is 
summarized on Table 5. As indicated in the table, students report to get 
better support from teachers followed by university support. But, it is 
surprising that perceived peer support is much lower than both groups 
as well as the expected level of support. 

Group differences in psychological well-being 

One of the basic questions of the study is to check whether there 
exists association between background variables (sex, family monthly 
income and year (batch) and psychological well-being. To examine the 
relationship between predictors and outcome variables, Pearson product 
moment correlation was used (Table 6). Table 6 shows that while batch 
of students has no significant relationship with all variables, sex and 
income are correlated significantly with almost all the psychological 
well-being measures. Sex has significant negative relationship with 
autonomy (r= -0.287, p<0.01),environmental mastery(r= -0.240, 
p<0.01),personal growth (r=-0.201, p<0.01), purpose in life (r=-
0.238, p<0.01), self- acceptance(r=-0.251, p<0.01) and Psychological 
Well-being Total (r=-0.181, p<0.05); and positively correlated with 
positive relation with others (r=0.193, p<0.01). Family income was 
significantly and positively correlated with autonomy (r=0.154, p<0.01), 
environmental mastery (r=0.171, p<0.01), personal growth(r=0.193, 
p<0.01), purpose in life (r=0.169, p<0.01), self- acceptance(r=0.120, 
p<0.05), and psychological well-being total(r=0.161, p<0.01). Because 
the intercorrelation between the background factors was almost 
insignificant, there is no need for conducting further analysis to partial 
out overlaps and then determine net effect of these predictor variables. 
We would say that both sex and income make significant independent 
contributions to predicting well-being.

Independent (predictor) variables

Person product moment correlations (r) were computed to find out 
whether there was a significant relationships among variables treated 
in the study or not. The results are presented in Table 7. Table 7 shows 
that college support has significant positive relationship with teacher 
support(r=0.129, p<0.05), and Peer (friend) support (r=0.162, p<0.01). 
Teacher support is not significantly correlated with peer (friend) 
support (r=0.094).

Prediction of psychological well-being by the predictors 

The correlation among the predictor variables selected for 
predicting well-being needs to be partialed out to check the independent 
contribution of each predictors ‘partial out or step wise regression is 
used for this purpose. However, the inter-correlation between predictors 
are noted should not be strong enough to violate the multicollinearity 
(or collinearity) assumption needed to apply the stepwise regression 
analysis to determine the independent contribution of predictors. In 
fact, the inter-predictor correlation is not strong enough to violate this 
assumption and hence we proceed with application of the stepwise 
regression analysis. Table 8 presents the model summary of these 
regression analyses separately for each dimension of wellbeing.

The first multiple regression analysis yielded that peer and 
instructors’ support together accounted for 45% of the variance on 
students’ autonomy. In the same way, the independent contribution 
of peer (friend) and instructors’ support is significant each accounting 
for 43.8% and 1.1% of the total variance respectively. Regarding 
environmental mastery, peer group support was found to be the 
variable that relatively accounted for the highest variation in students’ 
environmental mastery. This variable explained 46% of the total 

Respondents  Characteristics
Sex Total

Male Female Freq. %

Age 
(Mean=22.43)

18-25=21.5=7353 197 145 342 89%
26-34=30=1260 20 22 42 11%

Year (Batch)
Freshman(1st year) 89 60 149 38.8%

Sophomore (2nd  year) 52 47 99 25.8%
Senior (>2nd year) 76 60 136 35.4%

Family 
monthly 
income 

(Birr 1780.36)

below 1000 51 62 113 29.4%
1001-2000 88 43 131 34.1%
2001-3000 52 40 92 24%

3001 and above 26 22 48 12.5%

Table 3: Background characteristics of participants.

Variables
Low (9-26 ) Moderate(27-35) High (36-54)
Freq. % Freq. % Freq. %

Autonomy 6 1.6 168 43.7 210 54.7
Positive Relation with others 31 8.1 133 34.6 220 57.3

Environmental Mastery 221 57.5 103 26.8 60 15.6
Personal Growth 130 33.8 129 33.6 125 32.5
Purpose in Life 210 54.7 64 16.7 110 28.6

Self-Acceptance 196 51 165 43 23 6
Psychological well-being 

total 192 50 134 35 37 15.1

Table 4: Summary results of status of sub dimension of psychological wellbeing of 
students (N=384).
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Variables Number of 
items Scale points Expected mean Min Max Mean Std.Dev

University Support 8 4 20 2.00 36.00 18.2344 6.68557
Teachers Support 7 5 21 10.00 50.00 32.7734 8.73116

Peer(Friend) Support 10 5 30 7.00 40.00 23.7344 6.59355

Table 5: Mean and standard deviations, minimum, and maximum of psychological well-being and contextual factors (N=384).

College Support Instructors’ Support

College Support 1
Instructors’ Support 0.129* 1
Peer(friend) support 0.162** 0.094

Table 7: Pearson product moment correlation matrix of contextual variables (N=384).

variables steps Variables Entered R R2 Adjusted R2 R2 Change F Change Sig. F 
Change

Autonomy
1 Peer Group support 0.662 0.438 0.437 0.438 297.872 0.001
2 Instructors support 0.670 0.450 0.447 0.011 7.889 0.005

Environmental 
mastery

1 Peer support 0.679 0.460 0.459 0.460 325.968 0.000           

2 Teacher support 0.683 0.467 0.464 0.006 4.437 0.036

Positive relation
1 Peer support 0.372 0.138 0.138 61.380 263.604 0.001

2 Teacher support 0.391 0.154 .014 6.496 35.592 0.001

Personal growth
1. Peer support 0.736 0.542 0.541 0.542 452.454 0.000
2. Teacher support 0.742 0.550 0.548 0.008 6.747 0.010

self-acceptance

1 Peer group Support 0.614 0.377 0.375 0.377 230.744 0.000

2 Instructors Support 0.619 0.384 0.380 0.007 4.333 0.038

3 University Support 0.624 0.390 0.385 0.006 3.888 0.049

Purpose in life
1 Peer support 0.694 0.482 0.481 0.482 355.455 0.000
2 Instructors support 0.700 0.490 0.487 0.008 5.732 0.017

Psychological 
wellbeing 

1 Peer support 0.691 0.478 0.477 0.478 349.968 0.000
2 Instructors support 0.697 0.486 0.483 0.007 5.498 0.020

Table 8: Model summary of stepwise regression of by college support, instructors, support and peer (friend) support (n=384).

variance in environmental mastery. This was statistically significant 
(F1, 382 =325.968, P<0.001). Instructors support was the next predictor 
that was entered to the regression equation. Its inclusion raised the 
coefficient of determination by 0.6%, which is a statistically significant 
increase (F1=4.437, P<0.05). As compared to instructors support, peer 
(friend) support contributed more to the variation in environmental 
mastery. The contribution of the University support was not significant. 
This implies that students control their environment by the help of their 
peers (friends).

The total explained variance in ‘positive relation with others’ 
(15.3%) has come from an independent contribution of peer (13.8%) 
and instructors’ (1.4%). Of course, the independent contribution 
of peer (friend) support is the highest contribution to the variance 
of the students’ positive relation with others. Peer (friend) support 
was found to be the variable that accounted for the highest variation 
in students’ personal growth. This variable explained 54.2% of the 
variability in personal growth. This was statistically significant 
(F1=452.454, P<0.001). Instructors support was the next best predictor 

Table 6: Correlations between subscales of the Psychological well-being and background factors (N=384).

Sex (= 1,Male=2,  female)  (1) 1

Batch (2) 0.035 1

Family income (3) -0.056 -0.004 1

Autonomy (4) -0.287** 0.034 0.154** 1

Positive relation  (5) 0.193** 0.01 0.068 0.491** 1

Environmental Mastery (6) -0.240** 0.032 0.171** 0.880** 0.494** 1

Personal Growth (7)                                  -0.201** 0.056 0.198** 0.883** 0.486** 0.968** 1

Purpose in Life                          (8) -0.238** 0.083 0.169** 0.892** 0.529** 0.946** 0.965** 1

Self- acceptance       (9) -0.251** 0.082 0.120* 0.882** 0.613** 0.886** 0.877** 0.954** 1

Psychological well-being total (10) -0.181** 0.052 0.161** 0.919** 0.673** 0.951** 0.954** 0.973** 0.958**
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that was entered into the regression equation. Its inclusion increased 
the coefficient of determination by 0.8%. The increase in R2 was 
statistically significant (F =6.747, P<0.05). Moreover, peer (friend) 
support alone could explain 37.5% of the variance in self-acceptance. 
This was statistically significant (F1=230.744, P<0.001). The next best 
predictor identified in the analysis was instructors support. Its inclusion 
into the regression equation raised the coefficient of determination by 
0.7%. This increase was statistically significant (F2=4.333, P<0.05). The 
independent contribution of university support was 0.6%, which was 
significant (F=3.888, P<0.05). Compared to instructors support, and 
University Support, peer group accounted for more variation in self-
acceptance. 

The regression analyses results also indicated that the composite 
contribution of, peer (friend) support, and instructors support to the 
variance of the students purpose in life was 49%. This indicated that 
51% of the variance on the students’ purpose in life was contributed 
by other factors that were not included in the present study. In the 
regression model of the same table, R2 change reveals information on 
the variance in psychological wellbeing explained by each of the three 
of variables. The independent contribution of peer (friend) support, 
and teacher support to students purpose in life were 48.2%, and 0.8% 
respectively, which was significant (F=355.455, P<0.001; and F=5.732, 
P<0.05 respectively). However, University support was excluded by 
step wise regression, because of insignificant contribution to students 
meaning and purpose in life. Finally, the independent contribution of 
peer (friend) support, and Instructors support accounted for 47.8% 
and 0.7% of the variance to students Psychological Well-being total 
respectively. This means the joint contribution of peer (friend) support, 
and teacher support was 48.6%. Of these, contributions of Peer (friend) 
support had the highest contribution to the variance of the students 
psychological well-being total.

Discussion
The objectives of this study were to assess the status of university 

students’ psychological well-being, compare this status by gender, 
batch and family income, and examine the extent to which perceived 
university, teacher and peer (friend) support contribute to the total 
explained variance in psychological well-being scores. 

The findings have generally suggested that except for autonomy and 
‘positive relation with others’, university students’ general psychological 
wellbeing (total well-being) and three other basic areas of functioning 
(environmental mastery, purpose in life, and self- acceptance) are 
worrisome as it was also partly supported by previous research that 
college and high school students tend to show lower score on purpose 
in life and personal growth [45-51]. Of course, it was noted that girls 
as well as those with lower parental monthly income were found to be 
more vulnerable lower psychological wellbeing than boys and those 
with better monthly parental income. In fact, freshman students were 
not that different from others contrary to many research findings in 
Ethiopia that these students are vulnerable as a group than others.

Like many other western higher education, pursuing university 
education in Ethiopia appears to be stressful and would generate 
different problems of not only an academic nature but even more 
importantly a psychological ones. According to Yusuf [52] students 
continuing higher education encounter ‘all kinds of problems’, while 
economic, psychosocial, educational, and health are among the 
dominant concerns. Freshman students are even the ones to suffer from 
either multiple or at least one form of the commonly reported problems 
more frequently than seniors [52].

Relatively recent studies conducted in Ethiopian higher institutions 
on prevalence of adjustment problems [34,35], mental distress [36,53], 
and psychological and social hazards of a serious nature that require 
(professional) intervention on top of help rendered by friends and 
relatives [39]. For example, Almaz [35] studied prevalence and 
associated factors of adjustment problems among St. Paul’s Hospital first 
year Millennium Medical College students using Students’ found that 
37.8% of the respondents had adjustment problems: difficulty adjusting 
to college class and work load, living arrangement (dormitory) and 
managing time and study skill. Jemal [34] explored Jimma university 
freshman students with the purpose of exploring the level and correlates 
of adjustment problems also showed that half (50%) of freshman 
students were experienced social adjustment problems than educational 
and personal psychological. The study also revealed that female 
students are more prone to all forms of such adjustment difficulties, 
particularly of social adjustment difficulties as compared to their male 
counterparts. Ayele explored freshman students’ adjustment problems 
in Assela College of Teachers’ Education and revealed that freshman 
college students experience personal and emotional, environmental, 
academic and instructor-related dimensions of adjustment problems 
and in his study female students experience adjustment problems more 
than male students [54]. Similarly, other local studies revealed that 
Ethiopian colleges, particularly the freshmen, encounter enormous 

Other studies prevalence show that mental distress accounts 19.3% 
[53] and 49.1% [36] with exclusion and inclusion of freshmen students 
respectively. A study in Hawasa University indicated that there was high 
prevalence of mental distress among first year students when compared 
to other students in (self-reporting questionnaire [36]. Abebayehu [36] 
affirms that first year dropouts in Ethiopian higher learning institutions 
have reached 10 to 15 per cent. It is often associated with “difficulty in 
adjusting to campus life away from home” [55].

Although the participants experience difficulties in psychological 
wellbeing, the support services put in place would seem to hardly 
contribute to students’ resilience as they are perceived to be much lower. 
Yet, they are important predictor variables explaining variance in well-
being scores except for peer support. In fact, this stands in tune with 
many research findings already presented in the introduction section as 
well as established practices in Ethiopian universities about the use of 
peer learning possibly despite the fact that the practice has been highly 
politicized thus generating a feeling resentment among the students. 

The second predictor of this study was instructors support. 
Similarly, the student –teacher relationship is a critical aspect of 
the school environment, with studies demonstrating that student 
perception of positive relations with teachers and other school staff 
contribute to improved social and emotional functioning over time. 
Moreover, supportive student –teacher relationships are linked to 
beneficial social-emotional out comes (positive peer relations as well 
as decreases in suicidal ideations, externalizing behaviors, emotional 
distress, violence, substance abuse, and sexual activity) and enhance 
psychological wellness of students. 

Finally, there were contradictory results with regard to University 
support and students’ psychological well-being found in this study 
and those in the literature already summarized in the literature. In this 
study, University support has insignificant contribution on students’ 
psychological wellbeing. University support system in Ethiopian 
higher institutions today does not seem well developed to addressing 
particularly the psychosocial needs of students. Of course, there 
are many services and support programs but basically confined to 
enhancing academic needs [56-58].
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Conclusion
•	 General psychological wellbeing, environmental mastery, 

purpose in life, and self-acceptance are lower among university 
students compared to autonomy, personal growth, and 
relationship with others. 

•	 Girls and those from lower family income group are more 
vulnerable than their counterparts compared to grade level in 
which little difference was noted in psychological well-being and 
grade level.

•	 Perceived university support, teacher support, and peer support 
were lower.

•	 However, peer support and teacher support were significant 
predictors of psychological well-being compared to university 
support that proved to be less useful.

Recommendations

Based on the major findings and conclusions made, the following possible 
solutions which can enhance the psychological well-being of students’ were 
recommended:

• University support is one of the most important resources for students’ 
psychological well-being. However, this study indicated that University support 
contributed insignificantly to the variance in psychological well-being. Therefore, 
the university context need to be changed and improved to meet students’ needs 
and foster students’ psychological well-being. More attention needs to be paid to 
instituting special support services to girls. Arranging part-time job for children from 
lower parental monthly income is important.

• For students to increase their level of psychological well-being, they need to 
develop positive attitude towards themselves and their learning, involve themselves 
in activities and make a habit of noticing the good things in their lives. Providing 
integrative and continuous life skill training might play a pivotal role to enhance 
students’ psychological health.

• Further investigation is needed to determine why grade level turned out to 
be insignificantly correlated with wellbeing unlike almost all previous research in 
Ethiopia showing that first year students were more vulnerable to mental distress, 
adjustment problems and psychological health.
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